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  CalECSE
California Early Childhood Special Education Network

Funded  by the CDE

CalECSE.org
CalECSE is a technical assistance project funded under the California Department of Education (CDE) that  
will support  Local Educational Agencies (LEAs), Special Education Local Plan Area (SELPAs), County 
Offices of Special Education (COEs), and other Agency Partners in the areas of IDEA Part C to B 
Transitions, Preschool Assessment Practices, and Preschool Child Find by providing technical assistance, 
professional learning, and demonstration of tangible practices that have been proven successful.

The CalECSE Network will leverage collaboration amongst agencies, disseminate resources, highlight 
existing exemplar practices, and provide direct technical assistance to improve the capacity, 
knowledge, collaboration, and implementation of evidence-based practices across agencies 
throughout California. 

The CalECSE Network is committed to improving outcomes for children and their families by 
eliminating and addressing barriers to successful transition for California’s youngest children with 
disabilities.
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Special Education 
Resource Leads

In partnership with the California Department of Education (CDE), the 
CCEE facilitates the work of the Special Education Resource Leads which 
work collaboratively within the System of Support to improve outcomes 
for students with disabilities.

https://ccee-ca.org/special-education-resource-leads/

https://ccee-ca.org/special-education-resource-leads/


SPED System of Support Initiatives

★ SB 154 (22-23)
 Sac COE 

Legislative SPED Projects

★ UDL: Placer COE, Placer SELPA, Antelope 
Valley SELPA, North Inland SELPA, 
Humboldt COE (Open Access)

★ English Learners: Imperial SELPA    

SPED Content Leads

★ Los Angeles COE
★ Riverside SELPA and El 

Dorado SELPA, El 
Dorado COE (SIL)

★ Santa Clara COE

Building Capacity Leads

★ CA Collaborative for Educational Excellence 
★ CA Dept of Education 
★ State Board of Education

  State Agencies

★ Placer COE (CCIL), 
LACOE,Fresno County, 
San Joaquin COE, 
Sonoma COE, Geo 
Leads (VALCO, 
Sac/Placer)

SPED EWIG Grant

★ ADR: Tehama SELPA  and Ventura 
SELPA, Ventura COE, Rainbow 
Family Empowerment Center

★ High Quality IEPs: East County 
SELPA and Santa Clara County 
SELPA

SPED Content Leads

★ Supporting Inclusive Practices (SIP)
★ CA Early Childhood Special Education (Cal ECSE)
★ State Performance Plan TA Project (SPP-TAP)

CDE SPED Direct Funded

multilingual-swd.org

https://docs.google.com/document/d/14AW5i3FZ6fc4ksc4w4nSu2a4MAjMT-LQdZGYEtzoRus/edit
https://docs.google.com/document/d/14AW5i3FZ6fc4ksc4w4nSu2a4MAjMT-LQdZGYEtzoRus/edit
https://www.openaccess-ca.org/
https://www.openaccess-ca.org/
https://www.openaccess-ca.org/
https://multilingual-swd.org/
https://systemimprovement.org/
https://systemimprovement.org/
https://systemimprovement.org/
https://ccee-ca.org/
https://www.cde.ca.gov/re/di/or/sed.asp
https://www.cde.ca.gov/be/
https://ccil.cast.org/home
https://ccil.cast.org/home
https://ccil.cast.org/home
https://ccil.cast.org/home
https://ccil.cast.org/home
https://ccil.cast.org/home
https://highqualityieps.net/
https://highqualityieps.net/
https://highqualityieps.net/
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https://www.ccee-data-tools.org/report/61d6abc2-ed15-47e7-8f5a-b0c7810c58dc


How We Do It 

Capacity 
Builders

Connectors

Facilitators

The Special Education Resource Leads work as capacity builders, 
connector and facilitators to ensure an integrated educational system 
in California meets the needs of all learners, including students with 
disabilities.
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Let’s Set 
the 

Context



Why?
Multilingual learners are present across the education system & in 
all of our work.

~6 in 10 children 
ages 0 to 5 are dual 
language learners

~1 in 4 socioeconomically 
disadvantaged students 
are also English learners

~1 in 4 students with 
disabilities are also 

English learners



Total Students with Disabilities, Ages 0–22

813,533



Students with Disabilities (K-12) 

From CDE & IC SELPA joint CABE 2023 Presentation 

Students with Disabilities  
Classified as an EL:
• 24.95%

Total K–12 
students with 
disabilities in 
CA: 765,178  

Students with Disabilities 
Not Classified as an EL:
• 75.05% 



Multilingual Learner Terminology



Enrollment in CA Schools (K - 12) by English Language 
Acquisition Status, 2022–23



Home Languages of Multilingual Learners with 
Disabilities in California, 2022–23

1515
From CDE & IC SELPA joint CABE 2023 Presentation 



Statewide English Learners, 2022–23 

English Learners English Learners with Disabilities

16



2022-2023 
Data: 

Students Who 
Are English 

Learners (EL) 
by Qualifying 

Category 

What about these statistics gives 
you pause?

Disability Category Percentage of 
Students

Specific Learning Disability 
(SLD)

43.64%

Speech or Language 
Impairment (SLI)

20.84%

Autism (AUT) 14.49%

17
From CDE & IC SELPA joint CABE 2023 Presentation 
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Let’s Set the 
Context: 

Pre-K 
Edition



Languages Most Used at Home of Dual Language 
Learners in the California State Preschool Program, FY 

2022–23, Q4

From CDE Early Education Division



Children with Disabilities in the California State 
Preschool Program, March 2023

From CDE Early Education Division



Percentage of California State Preschool Program  
Dual Language Learners, FY 2022–23, Q4

From CDE Early Education Division



Serving Multilingual Learners
● Fifty-nine percent of California children from birth 

to five, speak a language other than English in 
the home.

● Fifty-two percent of CSPP children identified as 
dual Language learners in the fourth quarter of FY 
2022–23

● Develop a systematic approach for providers to 
identify and support dual language learners 
(DLLs) in CSPP.

○ Recommendation from the Master Plan for 
Early Learning and Care: California for All Kids

○ Aim of Assembly Bill 1363 
● The DLL Support Web Page

○ https://www.cde.ca.gov/sp/cd/ci/dllsupport.a
sp

Photo Credit: 
Gates Early 
Education Center; 
Los Angeles, CA

From CDE Early Education Division

https://www.cde.ca.gov/sp/cd/ci/dllsupport.asp
https://www.cde.ca.gov/sp/cd/ci/dllsupport.asp


We Need 
to Break 
Down 
Silos…

Do We?



Assessment of 
Children who are Dual 

Language Learners



Policy Statement on Inclusion of Children with 
Disabilities in Early Childhood Programs

A central tenet of an inclusive early childhood system is 
the commitment to ensure that each child’s individual 
needs are supported appropriately, that each family’s 
goals for their children are considered, and all have high 
expectations for each child. This tenet of quality applies 
to every child, including dual language learners, 
immigrants (regardless of documentation status), 
refugees, migrants, and those with special health care 
needs, living in poverty, experiencing homelessness, or in 
foster care.

From CDE Early Education Division



Benefits of Implementing Inclusive Settings
● Helps reduce the need for future 

special education services
● Decreases long-term special 

education costs
● Increases student academic 

achievement
● Children with disabilities can make 

significant developmental and 
learning progress 

● Same-age peers without disabilities 
show positive development, social, 
and attitudinal outcomes

● The Inclusive Early Education 
Resources Web Page

○ https://www.cde.ca.gov/sp/cd/op/ieeresourc
es.asp

Photo Credit: Breed St. Elementary, 
Deaf and Hard of Hearing 
Program; Los Angeles, CA

From CDE Early Education Division

https://www.cde.ca.gov/sp/cd/op/ieeresources.asp
https://www.cde.ca.gov/sp/cd/op/ieeresources.asp


The Individuals with Disabilities 
Education Act (IDEA) requires that 
all students referred for 
assessment to determine eligibility 
for special education receive an 
assessment that meets the 
requirements found in the IDEA 
(Title 34, Code of Federal Regulations 
[CFR] sections 300.304–305) and in 
state statute (California Education 
Code [EC] sections 56320–56330).

Assessment for Special Education Eligibility

eCFR :: 34 CFR 300.304 -- Evaluation procedures.

https://www.ecfr.gov/cgi-bin/text-idx?SID=549ef05c962e7b7c362d9d55295c4e45&mc=true&node=se34.2.300_1304&rgn=div8
https://www.ecfr.gov/cgi-bin/text-idx?SID=549ef05c962e7b7c362d9d55295c4e45&mc=true&node=se34.2.300_1304&rgn=div8
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=56320.
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=56320.
https://www.ecfr.gov/cgi-bin/text-idx?SID=549ef05c962e7b7c362d9d55295c4e45&mc=true&node=se34.2.300_1304&rgn=div8


 “Assessments are administered 
 in the child’s native language or 
other mode of communication and 
in the form, most likely to yield 
accurate information on what the 
child knows and can do 
academically, developmentally, 
and functionally, unless it is clearly 
not feasible to do so”.[34 CFR §300.304 
(c)(ii)]

IDEIA ‘04 & Assessment of English Learners



Expansion of Transitional Kindergarten 
in CA = More Early Childhood Referrals

In 2023–24, children are eligible for TK if they 
turn 5 between September 2 and April 2

In 2024–25, children are eligible for TK if they 
turn 5 between September 2 and June 2

In 2025–26, LEAs are required to make TK 
available to all children who will have their 
fourth birthday by September 1 of the school 
year



Enrollment Priorities for Part-Day and Full-Day CSPP
EC 8210 and 8211
1. CPS (Child Protective Services) or at-risk (3- and 4-year-old children)

2. Children with exceptional needs (3- and 4-year-old children) beyond the 
set aside that are income eligible
○ Within this priority category, children with exceptional needs from 

families with the lowest income shall be enrolled first. 
3. Eligible 3-year-old or 4-year-old children not enrolled in TK in income order

○ If two or more families have the same income ranking according to the 
most recent schedule of income ceiling eligibility table, a child who is 
identified as a dual language learner shall be enrolled first.

○ If there are no children who are identified as dual language 
learners,  the child that has been on the waiting list for the longest time 
shall be admitted first.



What Programs Make Up 
Universal PreKindergarten (UPK)?

UPK will bring together programs across early learning 
and Transition Kindergarten through Twelfth Grade 
(TK–12), relying heavily on Universal Transitional 
Kindergarten (UTK) and California State Preschool 
Program (CSPP), as well as Head Start, private 
preschool, and other subsidized and 
unsubsidized programs that offer a preschool learning 
experience such as community–based organizations 
(CBOs) and family child care. 

Universal means that by 2025 - 26,  regardless of 
background, race, language, zip code, 
immigration status, or income level every child has 
access to a quality learning experience the year before 
Kindergarten. 

Note that only TK is funded to be truly universal. From CDE Early Education Division



Early Childhood Assessments: They Forgot 
to Cover This in Grad School

Different from assessments of older 
children

Dynamic, flexible, creative, play-based, 
standardized measures may not work

Parents/caregivers important source of 
information/integral to assessment

Observations crucial: California Code of 
Regulations, Title 17 Section 52084(e) 
requires evaluations and assessments 
to be conducted in “natural 
environments” 

servations (California Code of Regulations, Title 17 Section 52084(e): requires 
evaluations and assessments to be conducted in “natural environments” 
whenever possible)



Cognitive & Preacademic Skills             Speech & Language           Adaptive Behavior        

                              Motor/Sensory    Social-Emotional & Behavior   

           

Comprehensive Early Childhood Evaluation: 
Looking at the Whole Child 



Appendix 4.1 
Potential Bilingual Assessment Tools Inventory Lists

Assessment 
Dual 

Language 
Learners

Guidelines regarding a comprehensive evaluation 
refer to all students suspected of qualifying for 
special education services and are contained in 34 
CFR 300.304 and Section 1414 of the Act. 

https://drive.google.com/file/d/1MEfcfPoCVTVHGbqzdDFpLnBUm6ZnClMy/view?usp=sharing
https://drive.google.com/file/d/1MEfcfPoCVTVHGbqzdDFpLnBUm6ZnClMy/view?usp=sharing




Dr. Palacios
Colorin Colorado Webcast 

Series
Preschool for ELLs: 

Language Learning & 
Assessment

http://www.youtube.com/watch?v=9DIuVeuj_wM&t=685


CSPP Dual Language Learner Identification Tools

Family Language Instrument 

The Family Language 
Instrument will be utilized to help 
identify the language or 
languages a child is exposed to 
at home and in 
their community; which 
languages the child understands; 
and which languages the child 
can speak (communicate). 

Family Language & Interest Interview
This Interview between 
families and program staff will be 
used to build relationships; identify 
and support the strengths and 
interests of the child; identify 
the language background of the 
child; and the needs of 
parents, guardians, or family 
members to support the language 
and development of the child. 

From CDE Early Education Division

https://www.cde.ca.gov/sp/cd/ci/documents/attachafamlanginst.docx
https://www.cde.ca.gov/sp/cd/ci/documents/attachbfamlangintsint.docx


Appendices - English Learner Data Gathering tools:
Appendix 4.4Appendix 4.2Appendix 3.3

https://drive.google.com/file/d/1A826TaeJahs1FZ54AVDC7yGcGWE6Z5-J/view
https://drive.google.com/file/d/1A826TaeJahs1FZ54AVDC7yGcGWE6Z5-J/view
https://drive.google.com/file/d/1IUPXeRe3rT1qQuxeRu3p77XkpO6cpksS/view?usp=sharing
https://drive.google.com/file/d/1rukbEhV8sbU4mHFdMi1XNINg6ZcI4Lwd/view?usp=sharing
https://drive.google.com/file/d/1A826TaeJahs1FZ54AVDC7yGcGWE6Z5-J/view


Gathering 
Observational 

Data

Appendix 4.6

Appendix 4.7

Appendix 4.8

https://drive.google.com/file/d/1QQq3H0SdXYTx1227I0Gr0WFtPimTXwNc/view?usp=sharing
https://drive.google.com/file/d/1-d_hCHyZphBxBmghIrpWutRQYo0yTD-q/view?usp=sharing
https://drive.google.com/file/d/1smMseCiATgj89M1zuY2vhR8T7C3HrFm1/view


1. Be in a language easily understood by the 
general public;

2. Be provided in the primary language of the 
parent or guardian or other mode of 
communication used by the parent or 
guardian, unless to do so is clearly not 
feasible;

3. Explain the type of assessments to be 
conducted; and

4. States that no individualized education 
program will result from the assessment 
without the consent of the parent.

Developing the Assessment Plan for Children 
who are Dual Language Learners

Chapter 4 - Pg. 
141-147 



Assessment Plan & Considerations for Dual 
Language Learners enrolled in TK

California Code of Regulations has specific language and 
additional requirements for assessment plans for students 
who are English learners

In addition to the assessment plan requirements (EC 56321), the proposed 
written assessment plan shall include:

● a description of any recent assessments conducted, including any 
available independent assessments and any assessment 
information the parent requests to be considered, and

● information indicating the pupil’s primary language and the 
pupil’s language proficiency in the primary language as 
determined by EC 52164.1 and 5 CCR 3022.

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=52164.1.


● Breaking News: 1 in 36 children in United States 

diagnosed w Autism (CDC, 2023)

● Girls are often missed and “hide in plain sight.” 

See link to Child Mind Institute Article

○ DSM-V criteria based on research on males

○ Rating scales and tests normed mostly on 

males

● School Districts DO NOT need a child to have a 

medical diagnosis to find a child eligible for 

special education under Autism.

● School districts can be the first identifiers.

Don’t Wait to Assess for Autism

https://www.cdc.gov/ncbddd/autism/data.html
https://childmind.org/article/autistic-girls-overlooked-undiagnosed-autism/#:~:text=Epstein%20says%20there's%20another%20reason,social%20dysfunction%E2%80%9D%20caused%20by%20autism.


Language of Assessment Options

Chapter 4 - Pg. 154

First Best Option

● First administer cross-cultural, non-discriminatory assessments 
that align to the referral concerns regardless of  language 
difference in a standardized manner in English. 

● If analysis of the data indicates the student is performing in the 
average or above-average range, there is likely no disability; 
however, assess the student in her primary language in relative or 
suspected areas of  weakness to confirm scores using fully 
bilingual assessors. If  the student does not perform in the average 
or above-average range in English, engage in primary language 
assessment in all areas of  concern.

● Engage in structured interviews with parents and staff.
● Engage in observation of  the student in varied environments.
● Collect data from curriculum-based and criterion-based 

assessment measures to validate potential areas of  concern and 
strength as compared to like peers.



● 2nd option: Use a trained interpreter, administer the primary 
language assessments under the supervision of a licensed 
assessor and document the limitations in the assessment report of 
the student.

● 3rd option: Use an interpreter who speaks the primary language to 
provide an oral translation of assessments normed and written in 
English. Be sure to document any limitations due to this condition in 
the assessment report and do not report the standardized test 
scores, but document the patterns of strengths and weaknesses.

● 4th option: Assess in English, to include non-verbal areas of 
cognition. If the student shows low cognition or there are patterns of 
weakness, attempt to validate with non-standardized data 
collection.

If it is not feasible to engage in the first best assessment option 
for ELs because no assessor is available in the primary 
language:



Use of Interpreters for Bilingual Assessments

Prepare, Prepare, Prepare…
Prior to assessment work with your interpreter
● Know what tests are being administered
● Be prepared for the assessment to take extra time
● Ensure that the interpreter speaks the same dialect as the 

student
● Administer only the tests that the interpreter has been trained 

to assist in administering.
● Prepare for the assessment 
● Debrief with the interpreter



46

Question: May 
the parent waive 
the requirement 
for a student to 
be assessed for 
special education 
in his/her primary 
language? 

FAQ: 

Chapt. 4

https://www.icoe.org/selpa/el-swd/resources/ca-practitioners%E2%80%99-guide-faqs
https://www.icoe.org/selpa/el-swd/resources/ca-practitioners%E2%80%99-guide-faqs


FAQ: 

Chapt. 4

No. Test and assessment 
materials are provided 
and administered in the 
language and form most 
likely to provide accurate 
information on what the 
student knows and can do 
academically, 
developmentally, and 
functionally, unless it is 
not feasible to do so. EC 
56320[b][1]

https://www.icoe.org/selpa/el-swd/resources/ca-practitioners%E2%80%99-guide-faqs
https://www.icoe.org/selpa/el-swd/resources/ca-practitioners%E2%80%99-guide-faqs


Nondiscriminatory Evaluation: (20 USD 1414(b)(2)(A)(ii))

● Instruments used must be valid for the purpose in question and must be 
administered by trained personnel.

● Must evaluate specific areas of need not just general intelligence, (i.e., 
academic, social, emotional, fine and/or gross motor skills, etc.

● Must reflect aptitude not sensory limitations or lack of English language 
fluency. 

● Cannot be related to limited school experiences (i.e. excessive absences). 
Districts may ask if the child has a diagnosis which may assist the 
multidisciplinary team in making its decision.

● Cannot be delayed while waiting for a diagnosis or evaluation from an 
outside individual.

● Must include information related to enabling the student to be involved in 
and progress in the general curriculum or, for preschool students, to 
participate in appropriate activities                                                                                        



Never rely on a single measure for eligibility or never 
rule out eligibility because of single measure: 

Use your clinical judgement looking at the whole 
picture and always cross reference all information 
that the intake and assessment yields.



Best practices for 
Culturally & 

Linguistically 
Comprehensive 
Assessments 
for Learners 

English 

Self-Assessment

https://docs.google.com/forms/d/e/1FAIpQLSc_RmvngMiW_RMnx9gCcuNheu7Nn13bQJbhk7aiir0QqkgLGA/viewform?vc=0&c=0&w=1&flr=0


Considering a redacted report that has been shared with you or your own report: 
Were all elements addressed in the report?

i) If Yes, CONGRATS! How can you further share the knowledge, expertise, 
and support to other assessors? 

ii) If No…
a. What are some obstacles that may have kept the assessor from 

meeting each element in their assessment practices &/or 
report? 

b. How might you ensure that moving forward assessments will be 
conducted and reports written as to ensure cultural & linguistic 
practices are in place? 

Best Practices for Culturally & Linguistically 
Comprehensive Assessment Reports of English Learners



Culturally & 
Linguistically 
Appropriate 
Assessment 

Process

Let’s take a closer 
look…

https://drive.google.com/file/d/1rDUpiLCDgr6YhEFlxVjacGTVQCKlYeXY/view
https://drive.google.com/file/d/1rDUpiLCDgr6YhEFlxVjacGTVQCKlYeXY/view


Ch. 7 
Pg. 343

#CollectiveCommitment
“...ensuring the academic success, 
linguistic progress, and 
social-emotional well-being of 
English learners with disabilities is 
a shared responsibility of all 
members of the school system. 
Working together with parents and 
families, school and district 
professionals can promote 
educational equity by ensuring 
that all English learners participate 
in the highest quality teaching 
and learning experiences.”

multilingual-swd.org

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=363
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=363
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf


Thank you

Christina Zavala
christina.zavala@icoe.org 
Lupita Olguin-Rubio
lolguin@icoe.org
Vanessa Lopez
vanessa.lopez@icoe.org

Visit our website!
multilingual-swd.org

mailto:christina.zavala@icoe.org
mailto:lolguin@icoe.org
mailto:vanessa.lopez@icoe.org
http://multilingual-swd.org


Thank you for attending!

Follow us for updates on 
training opportunities:

@CalECSE

@Cal_ECSE

@CalECSE

@CalECSE

@Cal_Ecse

http://facebook.com/CalECSE
https://www.instagram.com/cal_ecse/
https://www.youtube.com/@CalECSE
http://www.linkedin.com/company/calecse
http://www.twitter.com/Cal_ECSE

